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Introduction

Everyone communicates in many different ways and for many different reasons.   It is how we connect with others, express ourselves, get the care we need, make changes, learn about our environment and guide and influence others.  Communication is a process that involves at least two people, where one person sends a message and that message is received, interpreted and acted upon by the other person.  Alsop (2002) states that people send messages in many different ways (e.g. talking, eye contact, facial expression and body gestures). People also receive messages in different ways (e.g. hearing, seeing and feeling).  Communication is fostered and developed in a supportive environment where there is a need to communicate and both people in the interaction that their messages are being understood and responded to consistently. 

In this paper we use the term individual to refer to a person who is a pre - intentional communicator.  Individuals who communicate pre intentionally use non-verbal signals such as facial expressions, arm, leg, hand and general body movements to reflect their needs, wants and feelings.  These nonverbal communication signals can be a direct reflection of the sensations they are experiencing internally and/or can be in response to what is happening in their environment.  The individual is dependent on the person they are interacting with i.e. the communication partner for communication success.  In other words the individual is dependent on the communication partner to receive their message by recognising, interpreting and responding to their communication signal.  The individual is also dependent on the communication partner to help them understand messages and their environment.  

Bloom and Bhargava (2003) discuss factors that affect the individual’s communication skills include:

· Limited cognitive abilities i.e. the individual’s awareness and ability to learn from the environment. (For example, Linda knows that when she hits a switch the light will turn on).

· Direct effects of sensory impairment such as visual impairment, hearing impairment and some individuals have both visual and hearing impairments i.e. deaf-blind. (For example, Lisa is blind which means that she is unable to look at what they are talking about and look at things to give another person a clue about what she would like to talk about). 

· Lack of interactive strategies (For example, Linda is blind, so she isn’t aware of all the toys that are around her so she doesn’t seek them out independently to play with and is dependent on her parents to bring them to her).  
· Lack of opportunities to interact (For example, Initially Lacey’s parents used to get her to feel two toys and wait for her to indicate a preference.  However, they found her communication signals unclear and difficult to read.  So they found it easier to make a choice for her without asking or waiting for her to make a choice).
· Effects of physical impairment (For example, Jo has limited use of both his hands which limits his ability to reach, explore and manipulate items in the environment).
· Effects of ill health and medication (For example, Jacqueline is often ill and/or in constant pain which results in her having less energy to interact and participate in activities).
Bloom and Bhargava (2003) describe the communication skills of individuals who are pre-intentional communicators as follows:
· Does not use conventional/standard communication signals such as speech, signs to communicate instead uses unconventional/non standard communication signals such as body movement, facial expression, vocalizations.  These signals can be subtle which makes them hard to recognize, understand and respond to. For example, Leonie’s signal of moving her tongue back and forth to signal ‘I want a drink’ is less obvious when compared to Shanie saying “I want a drink” or Tiana giving an empty cup to her mum.

· Is pre-intentional i.e. not aware that their behaviour affects the environment i.e. people, objects.  For example, whenever Jenny cries her mother comes in the room to comfort her.  However Jenny is not crying with the realization that ‘I can cry to get mum’s attention’.

· Produces communication signals in response to what is happening in the environment (i.e. external stimuli).  For example, when Andrew will startle if there is a loud noise in the environment.  

· Produces communication signals in response to their physical state (i.e. internal stimuli).  So the signals produced are direct reflections of how the individual feels such as feeling hungry, feeling relaxed. For example, Betty will cry when she is feeling hungry or is in pain.

· Does not deliberately direct their communication messages and signals to the communication partner, which makes their communication unpredictable and making it harder to read their signals.  For example, John’s carer asks him “Do you want to play with the keyboard?”  John wants to play with the keyboard but he is unable to say to his carer “Yes, I want to play with the keyboard”.  Instead he communicates his message by looking at the keyboard and reaching out for it.  So, his carer needs to be aware of his communication signals to be able to recognize, interpret and understand them to respond appropriately, immediately and consistently to the signal.

· May produce few communication signals to communicate a variety of messages.  For example, Bill may smile to indicate I am feeling happy and content, he may smile to indicate “Yes that’s the one I want”; he may smile to indicate “I know mum is here” and smile to indicate ‘I want more’. On the other hand, may use a variety of communication signals to communicate a particular message.  For example, Bill will communicate that he doesn’t want something by crying, pushing the object away, and not accepting the object and by throwing it on the floor.   The individual may require a certain period of time before they produce the communication signal.  For example, Bill will vocalize after 30 seconds of being offered a drink to indicate that he wants to drink.

· Has difficulties with understanding spoken language and the environment, which affects their ability to communicate.  For example, Jody has difficulty with understanding spoken language alone.  So she will not respond to the question ‘Do you want to eat?” but will respond when the communication partner asks her ‘Do you want to eat?’ along with stressing the word ‘eat’, gesturing eat, asking her the question at the dining table and showing her a packet of chips.  

This presentation will provide a practical step-by-step guide that enables individuals who are pre intentional communicators to develop skills in a positive and communication rich environment. We will use the ‘Martini Model’ as an approach to carry out an assessment and provide intervention.

EXPLANATION of the Martini Model Analogy(to demonstrate the 

Components of the Participation Through Communication Guide

(Bloom & Bhargava, 2003)

1. Martini drink + Ice Cubes + Stirrer = Individual Profile

· Stirrer = The stirrer represents background information about the individual.  It includes information about the individual’s sensory skills, motor skills and health status and is collected from a variety of sources (e.g. family, health professionals, and reports). 
· Ice Cubes = The Martini drink has four ice blocks in it.  Each ice block depicts a critical area that impacts on the individual’s communication potential.  They include cognitive skills, receptive skills, expressive skills and social interaction skills.
· Martini drink = This represents the individual.  By using the information from the Stirrer + Ice Cubes it helps you understand the make up of the individual (Individual profile) which impacts on their ability to participate through communication in any activity.  
2. Stem of the Martini Glass = Communication Partner Profile

· Stem of the Martini Glass = The stem of the martini glass is the link between the Martini drink and the coaster that it sits on.  Similarly, the communication partner acts as a link between the individual and the activity.  The communication partner’s role is crucial as they are the person who will be supporting, assisting and actively helping the individual to participate and develop their skills in any activity.  A communication partner profile will assist the communication partner to gain insight into strategies they can incorporate when interacting with the individual to achieve this.
3. Coaster = Activity (Plan of Action)
· Coaster = The coaster is what the Martini glass sits on.  There are coasters of a variety of shapes, sizes, colours and designs.  The coasters represent the different types of activities that can be used to develop the individual’s skills.  For our purposes we have adapted the three different types of activities that have been described by Bricker (1998) which include routine activities, planned activities and individual initiated activities.
4. Stars = Skills targeted within the activity (Plan of Action)
· Stars = The different stars in the coaster symbolize the different skills that we want the individual to learn and develop.  They include expressive skills (e.g. making requests), cognitive skills (e.g. cause-effect), receptive skills (e.g. understand the different sensory cues to make sense of the activity), social interaction skills (e.g. interacting with the communication partner in the activity). 
The presentation will focus on how the various components of the ‘Martini model’ come together to form a plan of action – participation through communication guide. 

The guide will enable the communication partner: 
1. Become aware of the individual’s communication signal so that they can be detected.  For example, Julie uses a variety of signals such as shifting her body position, tensing her arms and changing her facial expression to communicate different messages.

2. Interpret and assign meaning to the individual’s communication signal.  For example, by creating a simple routine where a drink is offered to Julie in exactly the same way, time after time it will be possible for her carer to pick up on the signals Julie gives to indicate whether she wants to drink or not and when she has finished drinking.

3. Respond to the individual’s communication signal immediately, appropriately and consistently to help the individual understand the value of communication.  For example, Julie’s carer during mealtime always shows her the food item first and then waits for Julie to reach out to the item as a signal that she wants it.

4. Create an environment that is predictable and familiar for the individual to help them develop an understanding of the actions of others and the environment.  For example, Julie’s carer always tries to follow the same routine for her Julie when she comes back from daycare (Change clothes (Have Dinner ( Watch TV( Go to bed).

5. Maximize the individual’s understanding of the environment by informing them of what is coming up to decrease stress, frustration and anxiety.  For example, Julie’s carer always shows Julie the car keys and says, “Let’s go for a drive” to inform her that she is going to go for a drive.

The guide will enable the individual:
1. To be recognized and responded to as a valued and respected communicator.  For example, Peter expresses his likes by reaching out for the item and expresses his dislike by not reaching out to the item or looking away.  With this knowledge Peter’s dad offers him a leisure item and then waits for his communication signal to decide what leisure activity they will participate in.

2. Have opportunities for self-determination by providing the individual with greater control over the environment.  For example, a communication partner at the group home, family home and school know how Peter expresses his likes and dislikes.  This enables Peter to have greater control over what activities he participates in the different settings.

3. To participate in the activity as an active communicator.  For example, Peter’s teacher knows Peter likes getting a foot spa.  She says, “Do you want a foot spa” and shows him the foot spa. She then waits for him to produce a communication signal to indicate whether he wants to participate in the activity or not. He reaches out and touches the foot spa to communicate “I want to have a foot spa”. She acknowledges this by saying, “You want the foot spa” and then commences with the activity.  She gets him to choose what oil he would like added to the water. She gets him to smell the Peppermint oil and waits for him to signal his like/dislike.  Peter communicates his dislike for the Peppermint oil by frowning.  So she then gets him to smell Lavender oil and waits for him to signal his like/dislike.  Peter smiles when he smells the Lavender oil and so she puts it in the water.  After a while Peter removes his feet from the footspa to communicate that he would like to finish the activity, which she acknowledges, by saying “Finished” and removing the footspa. 

4. To build a foundation on which their communication skills can be developed.  For example, the development of Peter’s communication skills is dependent on the responsiveness of his environment.
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